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DISTRICT MISSION  
 

District Vision and Mission 

 

 

  

 

 

 

 

 

 

 

 

 

 

feel welcomed, safe, and included in our community; 
¶ Adults will personally welcome each child as they enter the school and each classroom. 

¶ The layout of the school and each classroom will be inviting and conducive to learning. 

¶ Students will learn social/emotional skills through direct instruction, supports, and institutional practices. 

¶ Disciplinary practices are restorative rather than punitive--repairing relationships. 

¶ Schools will actively engage families in the education of their children and community. 

have adults consistently interact in ways that foster positive, supportive relationships;  
¶ School expectations, practices, and rules will be informed by the chronological and actual developmental levels of the children we serve. 

¶ Adult responses to childrenôs behaviors will be empathetic and caring, considering their comprehensive knowledge of the childôs 

development and any possible trauma or stressors. 

¶ The school will work proactively and collaboratively with families to support the whole child. 

and be engaged in relevant, academically rigorous instruction, informed by data. 

 

Every Child, in every class, every day, will: feel 

welcomed, safe, and included in our community; have 

adults consistently interact in ways that foster 

positive, supportive relationships; and be engaged in 

relevant, academically rigorous instruction. 
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¶ Each lesson will incorporate rigorous student tasks that engage all learners, provoke higher-order thinking, monitor each studentôs 

progress, and provide feedback to students for improvement. 

¶ The schools will monitor and adapt their instruction to ensure students learn the skills and knowledge to prepare them for their own future. 

 

Our Core Values are:  

Community, Appreciation, Responsibility, and Excellence (CARE). 

Instructional Vision:  
 

When instructional strategies are tied to the needs and interests of all students, the curriculum, desired student outcomes, and classroom 

assessments; learning is enhanced.  The Gardner Public Schools instructional improvement structure focuses on providing teachers, principals, 

and administrators with meaningful support and actionable data to systemically manage continuous instructional improvement.  Instructional 

improvement includes such activities as: instructional planning; collecting and analyzing data; using data to inform decisions on appropriate next 

instructional steps; and evaluating the effectiveness of the actions taken.  The District will address instructional improvement through 

collaborative problem-solving and action planning based on multiple student-level data sources such as attendance, discipline, formative, 

benchmark, and summative assessments, credit accumulation, and student survey results to provide early warning indicators of a studentôs risk of 

educational failure1.  The District will utilize instructional learning walk data to determine professional development needs.  

 

Theory of Action: 
 

If we: 

ǒ create, implement, and assess clear, high level common expectations for student learning that are aligned with grade level district and state 

standards & objectives, and 
ǒ teach using rigorous, challenging learning activities and differentiated instructional strategies that support studentsô social emotional and 

academic growth while developing positive learning partnerships, and 
ǒ utilize academic and social emotional data to inform our instruction and interventions, and 
ǒ work in collaboration with families and community partners to engage in shared decision making for effective educational programming,  

then: 
 

All students will have equitable access and opportunities to achieve at their highest level, and become lifelong, collaborative, problem seekers 

and solvers who positively contribute to the workforce and their community. 

 

 To address the theory of action listed above, the District has identified the following instructional goals: 

1. Increase Student Achievement and Growth Scores on local and state assessments for all students 

2. Reduce the achievement gap between the aggregate population and identified subgroups 

3. Provide an inclusive model of instruction with a tiered system of supports for all students 

                                                           
1 U.S. Department of Education Race to the Top Executive Summary2015 
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Profile and 
Artifacts 

Instructional 
Design, 
Practice and 
Resources 

Assessment 
and 
Growth 

4. Increase parent/community partnerships for improved student growth and achievement 

5. Increase opportunities for students to graduate with college credits up to an Associates Degree or with specific skills/certification 

to enter a particular career pathway.  

  

Instructional Model: 
 

 Instructional planning, implementation, and monitoring are not functions that stand alone.  They are interdependent upon the creation and 

maintenance of an aligned, comprehensive curriculum; the use of multiple, varied assessments, and data collection/analysis to determine levels of 

learning and to inform future instruction; and professional development that supports instructional best practices. (See Figure 1).  At the center of 

all of these systems is the learner and the continual analysis of learner achievement and growth. 
 

Figure 1: 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

Reform Support Network 2014 https://www2.ed.gov/about/inits/ed/implementation-support-unit/tech-assist/instructional-improvement-planning-guide.pdf 

 

https://www2.ed.gov/about/inits/ed/implementation-support-unit/tech-assist/instructional-improvement-planning-guide.pdf
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Instructional Planning 

 

All Instructional Planning and Practices align with state and local grade level/content area curriculum, assessments, and professional 

development.  Instructional planning is implemented through the Understanding by Design (UbD) Backwards Design model (Wiggins & 

McTighe, 2005).  Using this model, teachers follow a three-stage methodology of instructional design.   

 

In stage 1, teachers identify results by asking these key questions: 

¶ What should students know, understand, and be able to do?  

¶ What is the ultimate transfer we seek as a result of this unit?  

¶ What enduring understandings are desired?  

¶ What essential questions will be explored in-depth and provide focus to all learning?  

In stage 2 teachers determine assessment evidence by asking the following key questions: 

¶ How will we know if students have achieved the desired results?  

¶ What will we accept as evidence of student understanding, and their ability to use (transfer) their learning in new situations?  

¶ How will we evaluate student performance in fair and consistent ways?  

In stage 3 teachers plan learning experiences and instruction by asking the following key questions: 

¶ How will we support learners as they come to understand important ideas and processes?  

¶ How will we prepare them to autonomously transfer their learning?  

¶ What enabling knowledge and skills will students need to perform effectively and achieve desired results?  

¶ What activities, sequence, and resources are best suited to accomplish our goals?  

 

1703 North Beauregard Street | Alexandria, VA 22311ï1714 USA | 1-703-578-9600 or 1-800-933-2723 | WWW.ASCD.ORG  

http://www.ascd.org/ASCD/pdf/siteASCD/publications/UbD_WhitePaper0312.pdf 

 

 In addition to the Backwards Design model for instructional planning the District utilizes the Universal Design for Learning (UDL) 

framework (CAST, 2012) to provide opportunities for all learners to achieve academic success.  This framework allows teachers to design lessons 

with multiple means of representing information, multiple means for students to engage in the learning experience, and multiple means for 

students to express their understanding of the content (See Figure 2).
 

 

http://www.ascd.org/ASCD/pdf/siteASCD/publications/UbD_WhitePaper0312.pdf
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Figure 2: 
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Instructional Implementation:  

Model: 

Workshop 

 At the elementary and middle school level, teachers use a workshop model of instruction in ELA and Mathematics.  The workshop 

structure consists of time for whole class instruction in a skill or strategy with guided practice; time for small group or individual work practice; 

and time for group sharing of the lesson to summarize, synthesize, apply knowledge or skills, or to share and celebrate lesson successes. 

 

Practices: 

Response to Intervention (RTI ) 

 At all grade levels and in all content areas, emphasis has been placed on increasing classroom discourse with student led discussion, and 

ñjust in timeò instruction with tiered instructional supports.  Master schedules include blocks of time for RTI support and interventions, as well as 

blocks of time for common planning to collect and analyze student performance data.  RTI is implemented as defined below2: 

¶ Tier 1: High-Quality Classroom Instruction, Screening, and Group Interventions 

 

o All  students receive high-quality, scientifically based instruction provided by qualified personnel (ñBest First Instructionò) 

Á All students screened to establish an academic and behavioral baseline and to identify struggling learners who need 

additional support.  

o Students identified as being ñat riskò receive supplemental instruction during the school day in the regular classroom.  

Á Student progress is monitored using a validated screening system.  

Á Students showing significant progress are returned to the regular classroom program.  

Á Students not showing adequate progress are moved to Tier 2. 

                                                           

2 The National Center for Learning Disabilities,chttp://www.rtinetwork.org/learn/what/whatisrti 
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¶ Tier 2: Targeted Interventions 

o Students not making adequate progress in the regular classroom in Tier 1 are provided with increasingly intensive instruction 

matched to their needs. 

o  Services and interventions are provided in small-group settings in addition to instruction in the general curriculum.  

o Students who continue to show little progress at this level are considered for more intensive interventions as part of Tier 3. 

¶ Tier 3: Intensive Interventions and Comprehensive Evaluation 

o Students receive individualized, intensive interventions that target the studentsô skill deficits.  

o Students who do not achieve the desired level of progress in response to these targeted interventions are then referred for a 

comprehensive evaluation and considered for eligibility for special education services under the Individuals with Disabilities 

Education Improvement Act of 2004 (IDEA 2004).  

o The data collected during Tiers 1, 2, and 3 are included and used to make the eligibility decision. 

 

Inclusion 

 Gardner Public Schools is committed to providing a quality educational experience for all learners in a least restrictive environment.  As 

such, it is the goal of the District to increase the level of inclusive practices in all grade levels and content areas.  It is recognized that the 

additional complexities of teaching inclusion classes make planning challenging.  Although challenging, planning is a valuable procedure as it 

requires a level of problem solving to identify strategies that will accommodate studentsô challenges, developmental levels, interests, gifts, and 

physical needs; and will help teachers achieve authentic inclusion for all students (ASCD, 2007).  (See Appendix B for specific Inclusion Practice 

look fors). 

 

Social/Emotional Learning (SEL) 

 The District operates from the framework of The Collaborative for Academic, Social, and Emotional Learning (CASEL) guidelines to 

address the social emotional needs of all students (See Figure 3). 
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Figure 3: 

 

 

In alignment with CASEL, the District utilizes Positive Behavioral Interventions and Supports (PBIS) as a Tier 1 and Tier 2 behavioral 

support/intervention to develop self-management and pro-social behaviors; and to create a safe and nurturing learning environment for all 

students.  Professional development and common planning time are provided to all staff members for learning de-escalation strategies, and 

planning for behavioral supports and interventions utilizing research based positive behavioral strategies and practices.  Additionally, the District 

has purchased an SEL curriculum  
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Sheltered Emersion Instruction (SEI) Strategies 

 Administrators and teachers are endorsed in Sheltered English Immersion (SEI) instructional strategies to provide supports and 

interventions for English Language Learners (ELLs).   

 

Instructional Coaching 

 The District employs:  

¶ Two Literacy Coaches at the elementary level,  

¶ One Math Coach at the elementary level, and  

¶ One SEL Coach at the primary level.   

The Coaches work with teachers and administrators to: 

¶ Model lessons,  

¶ Observe lessons and provide feedback,  

¶ Collect and analyze student performance data, and  

¶ Facilitate root cause analysis and action planning to respond to data  

Learning Walks 

 Learning walks are conducted several times per year by District and Building Administration and Staff to observe instructional practices, 

and to identify areas of instructional strengths and needs.  Data collected from the learning walks are analyzed to determine professional 

development needs, and to inform educator evaluation goal setting. 

 

 The District has identified specific practices and focus areas for collecting data during learning walks based on recommendations by the 

Department of Elementary and Secondary Education (DESE) and District staff collaboration (see Appendix C).  For example, it is a District 

expectation that all teachers will have the following items posted in their classrooms: 

¶ Standards being addressed 

¶ Long-term and short-term objectives of learning 

o Learning Targets/Success Criteria 

¶ Essential questions 

It is expected that objectives and essential questions will be referred to at the beginning of each lesson, at least once during the lesson and again at 

the conclusion of the lesson.  It is also expected that this practice would be observed during learning walk observations. 
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Educator Evaluation 

 Educator evaluations are a key component to the instructional process.  Student academic growth, Learning Walk data, classroom 

observations, educator self-assessment, individual and team goal-setting, and observational feedback regarding effective instruction and 

instructional growth, guide the work of the District.  District-wide calibration of evaluation practices is a focus of the administrative team to 

ensure that instructional leadership is consistent at each school within the District. 
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Appendix A – Lesson Planning 

 
When we plan our lessons we think aboutééé 

 
Lesson Plan Classroom 

Management Plan 
Accommodations for all 
learners 
(used to help design lesson 
planning) 

Retell 
(used to help design lesson 
planning) 

504/IEP 
(used to help design 
lesson planning) 

How we will plan to 
teach the content, 
Standards, and 
Pedagogy 

How our classes 
move and function 
through routines 
and structure 

How we recognize and make 
adjustments to meet all of our 
learners needs 

Teach the functions of using lang. 
to students who need it 

Provide for our specific 
populations 

-Post our overarching 
EQ and for the unit, 
chap, lesson 
-Plan for the 
question of the day 
-Post the goal and 
topic 
-Post objectives to 
teach (content, skills, 
analysis, etc.) 
-connect learning 
from past-present-
future 
-Address power-
standards, 
framework 
standards, specific 
course content 
needs 
-Plan for specific 

-How you greet 
kids 
-How you plan for 
seating and 
movement 
-What bell ringers 
you plan to use 
- How plan to use 
group-work and 
other routines 
-How you maintain 
your routines 
-How to plan for 
effective time 
management  
-How you plan to 
access materials 
and resources 
-Use effective wait 
time 

-How we plan to utilize 
accommodations for all kids 
not just those on plans 
-How you use data to recognize 
and group students into 
specific groups based on needs 
-How you co-plan with special 
Ed. Teachers to adjust for levels 
in your classroom 
-How you infuse tier I and tier II 
strategies from the DCAP into 
your standards, pedagogy, and 
assessment of the curriculum  

-Recognize the students on your 
caseload as SEI students and their 
levels 
-Plan to incorporate specific SEI 
strategies in the areas of Reading, 
Writing, Speaking, and Listening 
-Really it is how you teach language 
and vocabulary based on the basic 
language they pick up in the 
cafeteria and the language you 
teach in the classroom to get them 
to understand our language 
-planning for students who are: 
Beginning 
Emerging 
Developing 
Expanding 
Bridging 
Reaching 
In the English Language 

-Plan for and implement 
the specific 
accommodations under 
ŀ ǎǘǳŘŜƴǘǎΩ Ǉƭŀƴ 
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pedagogies (delivery 
of instruction) to fit 
class needs 
-Utilize technology in 
the classroom 
-Assess the learning 
for the unit, lesson, 
exercise 
--How you plan to re-
teach the lesson  
-How you plan for 
make-ups, retesting, 
and alternative 
assessments   

-How you plan for 
movement within 
the class 
-How you plan to 
chunk the lessons 
into 18-20 time-
sets 
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Gardner Public Schools 

Elementary ELA Lesson Plan 
                                                                                Date:  

Lesson Title/Unit 

 

Learning Target/Objective(s) Essential Question 

  

 

 

 

 

Vocabulary Skills 

 

 

 

 

 

 

 

ǒ Comprehension: 

 

ǒ Fluency: 

 

ǒ Language: 

 

ǒ Writing: 

 

ǒ Spelling/Fundations: 

 

Success Criteria (If I can) Standards Addressed (Number) 

I know I have reached the learning target because I cané.  

Additional Unit Resources: Assessments (Formative, Summative)  

 

 

 

 

Instructional Plan For All Learners -Class Warm-up, Lesson (I do, we do, you do), Wrap-Up/Share 

 

 

 

  

 

 

 

 

 

 

Total Participation Techniques Used  
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Interventions and Supports (SEI, 504, IEP, Flexible Grouping, REAP, UDL, etc.) 

 

 

 

 

 

 
Elm Street Elementary Excellent Instruction Checklist 

 

ELA 

Teacher is doing: 
Expectations: 

 Provide clear academic and language objectives, why 
they are important, and behavioral expectations  

 Through complex text, creating culturally responsive 
lessons that engage and sustain student attention by 
providing options and multiple opportunities  

 Conduct frequents check-ins for understanding, as well 
as providing varied feedback and positive 
reinforcement  

 
Instruction: 

 Grouping students based on data and adjusting 
groupings as needed (using both homogenous and 
heterogenous groups) 

 Helping students understand characteristics of 
complex texts 

 Using scaffolding as needed and providing multiple 
opportunities for students to practice new linguistic 
patterns, features, and vocabulary 

 Modeling behavioral expectations along with modeling 
content/skills  

 Presenting content through multiple means, with 
scaffolds and supports collaborating actively with 
other adults in the room 

 
 
Assessment: 

 Using multiple formative and summative approaches 
to assess students (observations, written and oral 
responses, during groups) 

 Conducting frequent checks for understanding in 
various forms with targeted feedback and adjusting 
instruction accordingly 

 Providing teacher and student generated exemplars 

Students are doing: 
Expectations:  (Reading, Discourse and Writing) 

 Students engage daily with complex text  
 Daily promotion of word reading accurately and 

fluently 
 Students engage in collaborative work with peers 

using rich academic language 
 Making connections between learning 

target/objective, prior knowledge, and real-world 
applications  

 Students engage daily in writing time (using 
standard English grammar, conventions) for a 
range of tasks, purposes, and audiences using 
academic language and textual evidence 

 Persevering on difficult tasks (growth mindset) 
 
 
Instruction: 

 Making connections between reading, writing, 
speaking, and listening 

 Drawing explicitly upon content they have 
learned in discussions with peers 

 Engaging in challenging learnings tasks regardless 
of learning needs (e.g., linguistic background, 
disability academic gifts), such as discussing word 
meanings, conducting word analysis, rereading 

 Collaborating with peers and demonstrating 
appropriate behavior when working with peers 
and for individual work. 
 

Assessment: 
 Incorporate feedback from teachers and peers 

into actions 
 Demonstrating learning in multiple ways (e.g., 

writing and oral responses) 
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Gardner Public Schools 

Elementary Math Lesson Plan 
                                                                                Date:  

Lesson Title/Unit 

 

Learning Target/Objective(s) Vocabulary 

  

 

 

 

 

Success Criteria (If I can) Standards Addressed (Number) 

I know I have reached the learning target because I cané.  

Materials Assessments (Formative, Summative)  

 

 

 

 

Instructional Plan For All Learners -Class Warm-up, Lesson (I do, we do, you do), Summarize 

 

 

 

  

 

 

 

 

 

Anticipation Solutions and Misconceptions Questions to Ask: 

 

 

 

 

 

 

 

Total Participation Techniques Used  
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Interventions and Supports (SEI, 504, IEP, Flexible Grouping, REAP, , etc.) 

 

 

 

 

 

Elm Street Elementary Excellent Instruction Checklist 

 

Math 

Teacher is doing: 
Expectations: 

 Provide clear academic and language objectives, why 
they are important, and behavioral expectations  

 Representing and relating solution methods orally, 
visually, and with concrete objects 

 Planning and implementing culturally diverse lessons 
and problems that set high expectations and make 
content available to all students 

 Conduct frequents check-ins for understanding, as well 
as providing varied feedback and positive 
reinforcement 
 

Instruction: 
 Encouraging students to find patterns, interpret 

structures and formulate conjectures about 
mathematical situations using precise vocabulary 

 Allowing students opportunities to discuss ideas and 
solutions with peers, highlighting when students draw 
explicitly on class content 

 Presenting content through multiple means, with 
scaffolds and supports collaborating actively with 
other adults in the room 

 Providing options for student engagement, 
persistence, and self-regulation. 

 
Assessment: 

 Prompting students to explain their reasoning and 
listening to their responses to identify misconceptions 

 Using multiple formative and summative approaches 
to assess students (written and oral responses) 

 Conducting frequent checks for understanding in 
various forms with targeted feedback and adjusting 
instruction accordingly 

 Providing teacher and student generated exemplars of 
mathematical reasoning  

Students are doing: 
Expectations: 

 Making connections between learning 
target/objective, prior knowledge, and real-world 
applications 

 Persevering on difficult tasks 
 Evaluating multiple pathways and solutions when 

given a problem 
 
Instruction: 

 Drawing explicitly upon content they have learned 
in discussions with peers 

 Expressing their ideas with words and symbols 
using appropriate math vocabulary and tools 

 Engaging in challenging learning tasks regardless of 
learning needs (e.g., linguistic background, 
disability, academic gifts) 

 Collaborating with peers and demonstrating 
appropriate behavior when working with peers 
and for individual work. 

 
Assessment: 

 Incorporating feedback from teacher and peers in 
solving new problems 

 Demonstrating learning in multiple ways  using 
models, equations, and words 
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Gardner Public Schools 

M.S./H.S. Lesson Plan Sheet 
Name: Date: Course: Length: 

Goal:  (Larger unit or topic)  Obj:  (swbat) 

-Content: 

-Skill  

-Analysis/extension: 
-Language:(R. W. S. L.) 

Topic:  (today’s focus) 

EQ Question:   (overarching, unit, lesson) QoD: (question directly related to topic) 

Framework strand: 

 
Primary source Doc.: 
 

Literacy/Reading strategy: 

-SSR,                     - Jigsaw,  

-Chunking           -Anticipation guide,  

-Word splash,   -Vocab tiering 

-Prediction         -Text to: self, world, text 

-Post its               -paragraph summary 

Writing Strategies:  choose strategy 
-Persuasive                      -Short write 

-Position                            -Revision 

-Writing for audience   -Essay writing 

-Informational                -Cognates 

Skill sets: 
Cause and Effect, Correlation, Comp./Contr., Chronology,  S.E.T.E.P.,  

Analyze, Recording, Research, Historical connection, Interpretation, Critical 

thinking, Revision, Prediction, S.I.G.H.T.,  

Numeracy Strategy: choose strategy  
Charts and plotting 

Use of graphs 

Use of data to understand math 

Increase and decrease in populations 

 

 

DCAP 

List Tier I intervention used 
RETELL./level  
Reading= 1 2 3 4 5 6  

Writing= 1 2 3 4 5 6  

Listening= 1 2 3 4 5 6 

Speaking= 1 2 3 4 5 6 

(vocab, sentence structure/ 

grammar,  Academic lang.) 

Assessment: 
Formative:   

Summative: 

Essay, Homework, Group-work, Paper,  

Journal, Debate, Quiz, Test, Alternative 

assessment, Interdisciplinary, Layered 

assessment, Exit slip, Gogo, writing to text, 

DDM,    

Pedagogy: 
Lecture, Modeling, Media, Small group, class 

discussion, Socratic method,, Guided /Ind. practice, 

Flex group, Layered curriculum, integrated instruct. 

Manipulates, G/oôs. 
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Appendix B – Inclusion (What to Look For) 

In an Effective Inclusive Classroom . . . 
The educator will be . . .  The student will be . . . The classroom will . . . 

ƴ Providing options for student 
engagement, persistence, and 
self-regulation  

ƴ Conducting frequent checks for 
student understanding 

ƴ Providing clear academic 
objectives and behavioral 
expectations 

ƴ Providing frequent and varied 
feedback and positive 
reinforcements to student 
responses 

ƴ Collaborating actively when 
other adults are in the room 

ƴ Presenting curriculum content 
through multiple means and 
providing scaffolds and support 
for metacognitive processing 

ƴ Providing multiple and varied 
options for student 
communication and expression 

ƴ Modeling and reinforcing 
positive behavioral expectations 

ƴ Using data and student 
response to differentiate 
instruction and support 

ƴ Making connections between new 
content, prior knowledge, and 
real-world applications  

ƴ Engaging in learning through a 
variety of approaches and 
developmentally appropriate 
tasks with a variety of resources  

ƴ Demonstrating self-regulation 
strategies by monitoring his or her 
own thinking, setting goals, and 
monitoring and reflecting on 
progress 

ƴ Demonstrating autonomy and 
self-advocacy by choosing 
appropriate learning tools and 
supports 

ƴ Persevering on difficult tasks 

ƴ Making academic and behavioral 
corrections based on staff 
feedback and other evidence 

ƴ Using a variety of tools and 
means to demonstrate and 
communicate knowledge 

ƴ Collaborating with peers and 
demonstrating appropriate 
behavior during group and 
individual work 

ƴ Support a variety of tasks 
and learning formats 

ƴ Provide positive 
reinforcement and motivators 

ƴ Clearly display expectations, 
rules, and routines 

ƴ Use clear and effective 
displays of information, tools, 
resources, prompts, etc. 

ƴ Support student use of 
resources and scaffolding 

ƴ Be safe and respectful of all 
cultures and backgrounds 

ƴ Be rich with connections to 
student experience and 
interest 

ƴ Be conducive to collaboration 
and group work 

ƴ Allow for smooth physical 
movement of students and 
educators 

ƴ Create a nonthreatening, 
positive, and academically 
rigorous atmosphere  

 

Observation Notes Reflection and Feedback 

Educator Behaviors: 
 

Student Behaviors: 
 

Classroom Environment: 
 

Guiding Probes: 

ƴ How do you engage students 
who are ñhard to reachò?  

ƴ What strategies have you put 
in place to address 
challenging behaviors? 

ƴ How do you provide tiered 
interventions and supports 
for students who need them?  

ƴ What data have you used to 
guide your instruction? 

ƴ In what areas do all students 
struggle, and in what areas 
do only some students need 
targeted support? 

Massachusetts Department of Elementary and Secondary Education Educator Effectiveness Guidebook for Inclusive Practices 

(4a: What to Look ForðObservationsðPage 18)
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Appendix C – Learning Walks 
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What I should see
in the classroom

ÅStudentςdriven instruction
ÅStudent-directed learning
ÅStudents actively engaged in
meaningful activities 
ÅStudent participation
ÅIndependent student work

ÅStudent to student/Student
discourse to teacher discourse
ÅStudents doing most of the talking
ÅCollaborative learning 

ÅArrangement of students
ÅStructures established

ÅSmall groups or centers
ÅComprehension should not be quite ςshould be 
talking about what they are reading
ÅTurn-and-Talk

ÅMaterials are organized
ÅEfficient use of time
ÅWell-planned lessons
ÅOrganization of space

ÅSustained student  reading & writing
ÅCritical Thinking
ÅStudents explain their thinking
ÅUsing writing to communicate
ÅCooperative learning
ÅCollaboration
ÅInteracting with materials
ÅGrappling with learning
ÅThinking, reasoning, explaining, discussing
ÅSolving meaningful problems with others
ÅIndependent practice
ÅwŜŀŘƛƴƎ άƧǳǎǘ ǊƛƎƘǘέ ǘŜȄǘǎ ƛƴŘŜǇŜƴŘŜƴǘƭȅ 
Åinquiry

ÅData wall
ÅWord wall
ÅStudent work
ÅAnchor charts

ÅVisible thinking
ÅGraphic Organizers
ÅClear agenda
ÅPosted objectives and/or standards

Ådiscussed throughout the lesson
ÅStudents able to explain the lesson goal 
and know if they are meeting expectations

ÅPosted learning outcomes
ÅPosted routines (strong routines)
ÅActivator-Do Now
ÅVisual references to prior learning

ÅMultisensory
ÅOpportunities for multi   modality instruction 
and response
ÅDifferentiated instruction
ÅFocused instruction
ÅTeaching with intention/purpose
ÅExplicit instruction
ÅMeaningful integration of technology
ÅPersonalization
ÅPositive atmosphere
ÅFlexible grouping

ÅEvidence of data-driven instruction
ÅChecking for understanding
ÅDiverse collection of assessment

ÅSummative
ÅFormative:  exit tickets

ÅAll students being called on
ÅTeacher moving around the classroom
ÅSelf-peer-assessment
ÅStandards-based assessment

ÅRigor
ÅHigher-order thinking
ÅStandards-based
ÅHigh expectations
ÅClear expectations
ÅTasks that meet the high levels
of Blooms
ÅInquiry 

ÅDeep-content knowledge
ÅTeachers greeting students
ÅSmiles-Not grumpy or condescending
ÅCritical thinking questioning techniques
ÅάIƻǘ ǉǳŜǎǘƛƻƴǎέ
ÅPassion
ÅHumor
ÅModeling
ÅMoving around room
ÅFacilitate conversation
ÅRead-aloud high quality text
ÅMini-lessons
ÅCompleted plan book
ÅInquiry 
ÅGradual Release of Responsibility
ÅStrategies: i.e. KtL

STUDENT/TEACHER

PLANFUL

RIGOR

DIFFERENTIATION
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Gardner Public Schools Rigor Rubric 

Alignment: Student perform challenging tasks that align to the objective which meets the state standards and any future assessments or advanced 
subject requirements. 

4: Student task aligns with 

objective and state standards and 

is at creation and/or evaluation 

level  

3: Student task aligns with 

objective and state standards  

2: Student task partially aligns 

with objective and/or state 

standards 

1: Student task is not aligned to the objective 

and/or state standards 

Higher-order thinking required: Students perform challenging tasks that require use of  higher-order thinking skills (i.e. answering thought provoking 
questions, creation-ƭŜǾŜƭ ŀǇǇƭƛŎŀǘƛƻƴ ƻŦ ǎƪƛƭƭǎ ƭŜŀǊƴŜŘΣ ƘƛƎƘŜǊ ƭŜǾŜƭ ²ŜōōΩǎ 5ŜǇǘƘ ƻŦ YƴƻǿƭŜŘƎŜ ό5hYύΣ ŜǘŎΦύ ŀƴŘ ŀƴ ŜȄǇƭŀƴŀǘƛƻƴ ƻŦ ǘƘŜƛǊ ǘƘƛƴƪƛƴƎ. 

4: Student task requires higher-

order thinking skills that are at the 

creation and/or evaluation level of 

²ŜōōΩǎ 5hY ŀƴŘ ŀƴ ŜȄǇƭŀƴŀǘƛƻƴ ƻŦ 

their thinking 

3: Student task requires higher-

order thinking skills that are at 

the application and/or analysis 

ƭŜǾŜƭ ƻŦ ²ŜōōΩǎ 5hY ŀƴŘ ŀƴ 

explanation of their thinking 

2: Student task(s) requires 

higher-order thinking skills that 

are at the understand level of 

²ŜōōΩǎ 5hY ŀƴŘ ŀƴ 

explanation of their thinking 

1: Student task(s) requires thinking skills that 

are at the remember/recall ƭŜǾŜƭ ƻŦ ²ŜōōΩǎ 

DOK  

Student engagement: Lesson requires that all students engage in a rigorous student task. 

4: All students actively participate 
throughout the entire lesson 

3: Almost all students actively 
participate throughout the 
entire lesson 

2: Some students participate or 
there is downtime for some 
students 

1: Few students participate or there is too 
much downtime for the most or all of the 
class 

Check for Understanding: Task has individual outcomes that allows the teacher to monitor individual student progress, assessiƴƎ ƭŜǾŜƭ ƻŦ ǎǘŀƴŘŀǊŘΩǎ 
mastery.  (i.e. can be through discourse, total participation techniques, but an exit ticket or some individually generated response from all students is 
preferable, etc.).  

 4: Student task is individually 

assessed against the objective for 

all students and specific 

differentiated feedback is provided 

on how to improve performance. 

3: Student task is individually 

assessed against the objective 

for most students and specific 

differentiated feedback is 

provided on how to improve 

performance. 

2: {ǘǳŘŜƴǘǎΩ ǇǊƻƎǊŜǎǎ ǘƻǿŀǊŘǎ 

mastery is  monitored/assessed 

but not individually or feedback 

is not provided for each student 

1: {ǘǳŘŜƴǘǎΩ ǇǊƻƎǊŜǎǎ ǘƻǿŀǊŘǎ ƳŀǎǘŜǊȅ ƛǎ ƴƻǘ 

monitored  

Resources Used: The resources are appropriately challenging and allow students to demonstrate level of mastery and push high achieving students 
beyond proficient.  (i.e. texts, problems, etc.). 

4: Differentiated resources require 
all students to step out of their 
άŎƘŀƭƭŜƴƎŜ ŎƻƳŦƻǊǘ ȊƻƴŜέ ǿƛǘƘ 
scaffolding measures planned  

3: Resources are appropriately 
challenging and if level is too 
high, scaffolding is planned  

2: Resources are appropriately 
challenging for some but not 
for others 

1: Resources are not appropriately 
challenging 

Access for Students: Student task allows access for all students (i.e. scaffolded when necessary, opportunities for discourse, wait-time for questions, etc.) 
but also pushes high achievers. 

4: Student task is appropriately 
differentiated to be made 
accessible for all students through 
scaffolding but also elevation for 
high achievers 

3: Student task is appropriately 
differentiated to be made 
accessible for almost all 
students through scaffolding 
but also elevated for high 
achievers 

2: Student task is made 
accessible for some students 

1: Student task is not accessible for most 
students in this class 
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In 2002 Webb published his paper "Depth of Knowledge in the Four Content Areas" (DOK) in which he not only describes how 

depth of knowledge can be addressed in all the content areas but also established the following levels within his model: 

ǒ DOK-1: Recall and reproduce data, definitions, details, facts, information, and procedures. (knowledge acquisition) 

ǒ DOK-2: Use academic concepts and cognitive skills to answer questions, address problems, accomplish tasks, and 

analyze texts and topics. (knowledge application) 

ǒ DOK-3: Think strategically and reasonably about how and why concepts, ideas, operations, and procedures can be used 

to attain and explain answers, conclusions, decisions, outcomes, reasons, and results. (knowledge analysis) 

ǒ DOK-4: Think extensively about what else can be done, how else can learning be used, and how could the student 

personally use what they have learned in different academic and real world contexts. (knowledge augmentation) 

 

 

                    

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

              Bloomõs Taxonomy (1990õs)           Webbõs DOK (2002)  

 

 

 

 

http://facstaff.wcer.wisc.edu/normw/All%20content%20areas%20%20DOK%20levels%2032802.pdf
http://facstaff.wcer.wisc.edu/normw/All%20content%20areas%20%20DOK%20levels%2032802.pdf
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Observation Notes 

Name/Teacher:        Date:      

Class:        Coach/Principal:     

Notice: 

 

 

 

 

 

 

 

 

 

 

Wonder: 

 

 

 

 

 

 

 

 

 

 

 

Try:  

 

 

 

 

 

 

 

 

 

 

 

 


